
CHAPTER V 
 

 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

 

 

 This chapter presents the summary of findings, the conclusions and the 

recommendations  made by the researcher of this study. 

 

Summary 

 The general problem of this study is: How do various factors affect the 

organizational effectiveness of  RVM schools in Luzon? 

 Specifically, this study sought answers to the following questions: 

1. What is the profile of the RVM schools in terms of 

1.1 School-Related variables 

 1.1.1 class size; 

 1.1.2 number of enrollees; 

 1.1.3 school fees 

 1.1.4 level of accreditation; 

 1.1.5 school environment 

 1.1.6 physical plant and facilities; and 

 1.1.7 library resources? 

1.2 Teacher-Related variables 

 1.2.1 educational attainment 

 1.2.2 length of teaching service; and  

 1.2.3 teacher commitment 

          1.2.3.1 commitment to job 

          1.2.3.2 commitment to organization? 
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1.3 Principal-Related variables 

 

 1.3.1 educational attainment 

 1.3.2 supervisory/administrative experience; and  

 1.3.3 leadership behavior 

          1.3.3.1 consideration 

          1.3.3.2 initiating structure? 

2. What is the level of organizational effectiveness of the RVM schools in terms of 

student performance in the RVM Achievement Test in the following subject 

areas: 

2.1 English; 

2.2 Mathematics; and 

2.3 Science? 

3. Does the profile of the RVM schools as embodied by school-related, teacher-

related and administrator-related variables affect the performance of the students 

in RVM Achievement Test? 

  The following null hypotheses were tested: 

1. The profile of the RVM schools as embodied by school-related, teacher-related 

and principal-related variables have no significant effects on the organizational 

effectiveness  of RVM schools in terms of the students’ performance in the 

RVM Achievement Test in English. 

2. The profile of the RVM schools as embodied by school-related, teacher-related 

and principal-related variables have no significant effects on the organizational 

effectiveness  of RVM schools in terms of the students’ performance in the 

RVM Achievement Test in Math. 
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3. The profile of the RVM schools as embodied by school-related, teacher-related 

       and principal-related variables  have  no significant effects on the organizational 

      effectiveness   of  RVM  schools    in   terms  of the students’ performance in the 

      RVM Achievement Test in Science. 

 To find out what were the predictors of organizational effectiveness in RVM 

schools in Luzon, the researcher applied the descriptive method  of research. 

 The population of this study was as follows: the English, Math and Science teachers 

who were employed in the school-respondents and who handled the 4th year students during 

the school year 2006-2007; and the High School Principals who served as such during the 

same school year. Applied in the selection of the said groups of respondents was universal 

sampling.  

 It was through the student performance in the RVM achievement tests in the subject 

areas English, Math and Science that the effectiveness of RVM schools were measured. 

From the total population of 2,050 students enrolled during the school year 2006-2007, 470 

(22.92%)  samples were randomly selected using the Table of Random Numbers which is, 

according to Adanza (1995), considered as the most systematic method for getting sample 

units at random. 

 The data required in this study were gathered mainly through the use of the two sets 

of questionnaires, one for the teacher-respondents and the other for the principal-

respondents. 

  For the analysis and interpretation, the statistical treatment  used were the 

following: frequency counts, percentages and means for the profile of the RVM schools and 

the   characteristics   of    teachers   and   high   school   principals;  correlation and multiple  

regression for the effects of the profile of the RVM schools and the characteristics of high 

school principals and the teachers; and mean for the level of performance of the students in  
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the RVM Achievement Tests in the subject areas English, Math and Science. 

 

Summary of Findings 

 The significant findings of this study are as follows: 

1. Profile of the RVM Schools 

 School-Related Variables. On the average a class in  the RVM schools in Luzon 

consists of about 44 students  and that the average number of enrollees in the respondent-

schools’ high school department is 797. The average tuition fee  in the respondent-schools 

is P24506.72. Seven of the eleven RVM schools in Luzon is accredited. 

 As perceived by the  teacher-respondents, the conditions (as stated in the indicators 

used in the study) of the environment of RVM schools in Luzon, their physical plant and 

facilities, and their library resources are  extensive or prevailing (which means that it is 

conducive to learning), extensive and prevailing (which means they sufficiently provide for 

the comfort , safety and health of all the members of the academic community particularly 

the students and that they adequately provide for all curricular and co-curricular activities), 

and extensive or prevailing (which implies that they are adequate or sufficient for the 

academic needs of the students), respectively. 

 Teacher-Related Variables. Majority of the teacher-respondents are currently 

pursuing  their master’s degree and that those serving for one to five years predominate in 

terms of size.  

 As perceived by themselves, the teacher-respondents are committed to their job and 

to the organization where they belong but the higher overall mean of 4.05 for commitment 

to job signifies that they are more committed to their job than to their organization. 
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 Principal-Related Variables. Of the eleven principal-respondents,  there were six 

master’s degree holders, with one of them already pursuing a doctorate degree. Eight of 

them have had a supervisory/administrative experience for a period of not more than eight 

years. 

 As perceived by the teacher-respondents, the principals manifest in most occasions 

the qualities  attributed to both the consideration and initiating structure dimensions of 

leadership behavior. However, when   the   individual   mean  values  of   the  consideration  

and initiating structure dimensions of leadership behavior for each principal was plotted on 

the LBDQ quadrant, the result have shown that majority of the eleven respondent principals 

possess structured leadership qualities (high on initiating structure but low on 

consideration). 

2. Level of Organizational Effectiveness of the RVM Schools in Terms of Students’ 

Performance in RVM Achievement Test 

 The  computed  mean  values indicate that  the   average scores in English, Math and 

Science are 26.66, 20.23 and 16.00, respectively.   

 Comparative examination of the average scores obtained   by   the   students   in the 

three subject areas (English, Math and Science) in the RVM Achievement Test for School 

Year 2006-2007 have shown that it was in the subject area English where the performance 

level was highest and the lowest was in Science. The difference in the computed mean is 

considerably big at 10.66. 

3. Effects of the Profile on the Organizational Effectiveness of the RVM Schools in 

Terms of Students’ Performance in RVM Achievement Test 

 English. There were five independent variables whose correlation with students’  

scores  in  English were found significant namely,  school fees, level of accreditation, 
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principal’s educational attainment, leadership behavior-initiating structure and years of 

teaching experience.  

 From the total of fifteen independent variables that were included in the regression 

analysis, results revealed that only three, namely, library resources, length of teaching 

service, and teachers’ commitment to job are significant predictors of students’ academic 

performance in English. 

 Math. With the scores in Math, found to be significantly related level were the 

following variables:  school fees; physical plant and facilities; library resources;   level of 

accreditation; leadership behavior-initiating structure; teacher’s educational attainment; 

years of teaching experience; teachers’ commitment to job; and the teachers’ commitment 

to organization. 

 From the total of fifteen independent variables that were included in the regression 

analysis,  results revealed that  ten  are  significant  predictors   of   students’  academic  

performance in Math namely, school environment,  number  of enrollees, school  fees,   

class   size,   physical   plant   and   facilities,   library resources, teachers’ commitment to 

job, supervisory/administrative experience, leadership behavior-consideration, and 

leadership behavior-initiating structure.  

 Science. The scores in Science were found to be significantly related  to   the   

following   independent   variables:   school   fees;  library resources; and length  of 

teaching experience.  

 From the total of fifteen independent variables that were included in the regression 

analysis,  results revealed that ten are significant predictors  of students’ academic 

performance in Science namely,   school fees, class size, physical plant, library resources, 

level of accreditation, teachers’ educational qualification, length of teaching experience, 
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supervisory/administrative  experience, leadership behavior-consideration, and leadership 

behavior-initiating structure. 

 Generally,  fifteen independent variables  were found significantly correlated with 

one another. The school environment was found  to be significantly correlated  with thirteen  

other independent variables. Four independent variables, namely: 

supervisory/administrative experience; teachers’ educational attainment; length of teaching 

service; and teachers’ commitment to organization were correlated with twelve other 

variables  

 Each of the following variables were correlated with eleven other variables:  

physical  plant  and facilities; library resources; and leadership behavior-initiating structure. 

The variables number of enrollees,  class size, number of enrollees, and teachers’ 

commitment to job were correlated with ten other independent variables.  

 School environment was found to be significantly correlated  with nine  other 

independent variables while leadership behavior-consideration was significantly correlated  

with eight other independent variables. 

 The second highest correlation value were those between  the independent variables 

leadership behavior-consideration and leadership behavior-initiating structure and the 

highest correlation coefficient was that between teachers’ commitment to job and teachers’ 

commitment to organization. 

 The independent variables that were found to be commonly correlated either 

positively or negatively with the students’ scores in all the subject areas – English, Math 

and Science – are school fees, leadership behavior-initiating structure and length of 

teaching service. 

 There were also independent variables that were found to be correlated either 

negatively or positively to two of the subject areas in the RVM achievement tests - level of 



 

 

180 

accreditation to students’ scores in English and Science and teachers’ educational 

attainment to students’ scores in Math and Science. 

 The independent variables that were found to affect the performance of students 

only in one subject area are the following: principals’ educational attainment and 

supervisory/administrative experience correlated (negatively) only to the scores in English; 

physical plant and facilities,  teacher’s commitment to job and teacher’s commitment 

correlated  (positively) only to the scores in Math; and class size correlated (positively) only  

to the scores in Science.  

 From the regression analyses the following patterns were observed: that there are 

some variables that are significant predictors of the students’ academic performance in only 

one subject area while there are some that are significant predictors in two subject areas 

tested  in   the   RVM   Achievement  Test.  Only one independent variable came out to be a  

significant predictor of students’ academic performance in all three subject areas.  

 Findings of this study show that the only independent variable that is a significant 

predictor of students’ academic performance in all the subject areas in the RVM 

achievement tests is the library resources. 

 The independent variables school fees, class size, physical plant and facilities, 

supervisory/administrative  experience,  leadership behavior-consideration, and leadership 

behavior-initiating structure are significant predictors of students’ academic performance in 

Math and Science.  

 The independent variable length of teaching service is a significant predictor of 

students’ academic performance in English and Science while the teachers’ commitment to 

job is a significant predictor of students’ academic performance in English and Math. 
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 The independent variables school environment, number of enrollees, teachers’ 

commitment to job are significant predictors of students’ academic performance in Math 

only. 

 The independent variables level of accreditation and teachers’ educational 

qualification are significant predictors of students’ academic performance in Science only. 

 

Conclusions 

 The conclusions drawn from the findings for each of the null hypotheses are as 

follows: 

 1.  Three of the fifteen independent variables included in this study, namely: library 

resources,  length  of teaching, and teachers’ commitment to job contributed significantly to  

the students’ academic performance in English. 

 Therefore, the null hypothesis of this study which states that the profile of the RVM 

schools  as embodied by school-related, teacher-related and principal-related variables have 

no significant effects on the organizational effectiveness  of RVM schools in terms of the 

students’ performance in the RVM Achievement Test in English  is rejected.  

 2.  Ten of the fifteen independent variables included in this study, namely: school 

environment,  number  of enrollees, school  fees,   class   size,   physical   plant   and   

facilities,   library resources, teachers’ commitment to job, supervisory/administrative 

experience, leadership behavior-consideration, and leadership behavior-initiating structure 

appear as important independent predictors of  the students’ academic performance in 

Math. 

 Therefore, the null hypothesis of this study which states that the profile of the RVM 

schools  as embodied by school-related, teacher-related and principal-related variables have 
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no significant effects on the organizational effectiveness  of RVM schools in terms of the 

students’ performance in the RVM Achievement Test in English  is rejected.  

 3.  Ten of the fifteen independent variables included in this study, namely: school 

fees, class size, physical plant, library resources, level of accreditation, teachers’ 

educational qualification, length of teaching experience, supervisory/ administrative  

experience, leadership behavior-consideration, and leadership behavior-initiating structure 

appear as important independent predictors of  the students’ academic performance in 

Science. 

 Therefore,  the null hypothesis of this study which states that the profile of the RVM 

schools  as embodied by school-related, teacher-related and principal-related variables have 

no significant effects on the organizational effectiveness  of RVM schools in terms of the 

 

students’ performance in the RVM Achievement Test in English  is rejected.  

 

Recommendations 

 On the bases of the significant findings and conclusions drawn, the following 

recommendations are hereby presented. 

 1. Since library resources, school fees, class size, and physical plant and facilities, 

are significant predictors of students’ academic performance in at least two of the three 

subject areas – English, Math and Science, school administrators must ensure the following:   

that resources in the library are adequate for all the academic needs of students and that the 

students are given enough time in order for them to benefit from their use;  that the number 

of students in a class is such that they can be properly managed by the teacher-in-charge 

and that they can be comfortably accommodated by the  classrooms and the laboratories 

where   classes   and   other   curricular   activities   are  held; that school fees are efficiently  
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collected and properly allocated to the improvement of all areas in school operation; and 

that the conditions of physical plant and facilities are conducive to learning and that they 

adequately support the curricular and co-curricular activities of the school.   

 2. Since  length  of teaching service, supervisory/administrative  experience,  leader- 

leadership behavior-consideration, and leadership behavior-initiating structure are 

significant predictors of students’ academic performance in at least two of the three subject 

areas – English, Math and Science, the school owners must ensure the following: that they 

will include as a criterion when hiring teachers  the length of teaching experience; that 

when hiring or appointing a principal, both supervisory/administrative experience and 

leadership behavior must be considered. Preference should be accorded to teachers who 

have  more  teaching  experience  and  to the principal-applicant or candidate who possesses  

 

more supervisory/administrative experiences.  

 3. Since    leadership    behavior-consideration   and   leadership   behavior-initiating 

 structure are significant predictors of students’ academic performance in at least two of the 

three subject areas – English, Math and Science, the leadership behavior of school 

administrators or officials should be evaluated in order to determine which dimension of 

leadership behavior – consideration or initiating structure, they strongly exhibit. Ideally,  a 

leader must be dynamic – high in both dimensions. 

 4. Only the variable library resources came out a significant predictor of the 

academic performance of students in all subject areas. This suggests that schools must not 

take for granted the development of their libraries. Sufficient budgetary allocation must be 

set aside for library development. But furnishing the library with all the necessary print and 

non-print resources will all be in vain if the students are not provided with a meaningful 

library period where they can fully utilize the library and its resources. 
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 5. The findings that show that in English almost ninety-two percent (in Math almost 

forty-six percent and in Science almost seventy-five percent) of the observed variance have 

been  left  to  variables  that  are  not  conceptualized as predictors in this study suggests the  

need to conduct parallel studies on organizational effectiveness. The study did not produce 

a clear picture as to what variables could effectively predict the academic performance of  

students in the subject areas aforementioned. If and when this study would be replicated the 

following variables may be added:  other teacher-related and principal-related variables like 

seminars and training attended, compensation package received, civil status and age; 

another school-related factor – organizational climate; parent-related factors like 

educational qualification and occupation; and student-related factors like interest in the 

subject English, Math and Science and their previous (in lower year levels) grades in the 

said subject areas. Additionally, the research paradigm should be restructured showing 

some variables acting as moderating variables.      

 


