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Abstract  

Through this study, we tried to present insights 

into the complexities of codeswitching by 

describing its syntactic  patterns. Likewise we 

examined codeswitching in terms of the 

motivational functions it plays and its 

implications in the halls of the academe. Used 

were face-to-face communication and interview 

with selected bilingual and multilingual English 

faculty members from the respondent university 

to identify what languages they mix and switch 

while answering the interview/survey questions. 

There is  no significant difference between and 

among bilingual and multilingual teachers of 

English with respect to the frequency of types of 

codeswitches. All of them used more 

intrasentential code switching and significantly 

less intersentential switches. We may conclude 

provisionally that Tagalog and English are the 

teachers’ base languages in the Philippine 

academic setting and that multilingualism is not 

fundamentally different from bilingualism but 

only more complex. 
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1. Introduction 
Bringing together a culturally diverse 

workforce with diverse linguistic backgrounds is 

one challenge which could have a lasting effect in 

every workplace. Through the years, effective 

communicative function between and among 

administrators and co-workers in bilingual and 

multilingual settings helps everyone avoid 

conflicts that include interpersonal problems. 

Although alternation between languages in the 

form of codeswitching has been readily accepted 

in discourse among bilingual and multilingual 

speakers, the existence of bilingual and 

multilingual societies has brought multifaceted  

issues which cannot be dissociated from social 

and academic consequences. As such, the 

highways and byways of codeswitching need to 

include the journey of examining the 

circumstances of language communities , 

particularly in the world of academe where 

languages are taught and developed. It is in this 

light that this paper proceeds with ideological 

analysis to describe the role of codeswitching in 

selected communicative situations between and 

among bilingual and multilingual speakers in the 

halls of the academe. 

Specifically, this paper attempts to present the 

following: (1) Describe the syntactic patterns of 

codeswitching  used between and among 

bilingual and multilingual teachers. (2) Identify 

which codeswitching patterns are most 

extensively used by bilingual and multilingual 

teachers; (3) Analyze and interpret codeswitching 

among bilingual and multilingual teachers in 

terms of social functions. In terms of social 

functions, we have used a number of reasons 

proposed by Hoffman (1991). 

It is hoped that through identification of the 

patterns of codeswitching behavior and the social 

functions behind this language phenomenon, this 

will provide bilingual and multilingual increased 

sensitivity to the social nature and communicative 

functions of language. It is hoped also that 

identification of patterns of codeswitching 

behavior and the social functions behind this 

language phenomenon will provide increased bi 

and multilingual sensitivity to the social nature 

and communicative functions of language. 

 

2. Methods 
Eight teachers belonging to the English 

faculty of the respondent-school participated in 

this study. They were randomly selected. “Face-

to-face communication” and “interview” were 

used for data gathering and the data gathered were 

treated using frequency count and percentage.  

Three of the participants are bilinguals 

(speakers of two languages) and five are 

multilinguals (speakers of three or more 

languages). The bilinguals in the study speak 

English and Tagalog while the multilinguals  

speak, aside from English and Tagalog, 

Kapampangan. In the study, Tagalog and 
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Kapampangan words, phrases and sentences were 

marked carefully (and translated as well into 

English) in order to account for their occurrences 

and to distinguish the codeswitching patterns they 

follow. Bold-faced texts are used to indicate 

instances of switches, specifically to identify 

what languages the teacher-respondents mix and 

to distinguish who switches most often 

(bilinguals or multilinguals), how often they 

switch, and what codeswitching patterns they 

employ - intrasentential, intersentetial, tag-

switching, or intra-word switching. 

The frequency and percentages of 

codeswitched utterances were measured and 

analyzed based on the teacher-respondents’ 

gender and language background (i.e. bilinguals 

or multilinguals), the syntactic patters of 

codeswitching, and the pragmatic or social 

functions of code switching.  

 

3. Results  
Ninety (90) codeswitched utterances were 

observed in the duration of the study with a male 

multilingual (Teacher 5 or T5) doing most (40%) 

of the codeswitching followed by a female 

bilingual (Teacher 3 or T3) (24%).   

Of the four types of syntactic patterns of code 

switches, it turned out that in this study, the most 

prevalent is intrasentential and the least tag 

switches. Intraword and intersentential are 2nd 

and 3rd, respectively. Tagalog base sentence with 

few English elements has the highest percentage 

of switches.  

The study also revealed that of the eight (8) 

possible discourse functions used consciously 

and unconsciously when bilinguals and 

multilinguals codeswitch, the most widely used 

by the respondent-teachers was EE (Ease of 

Expression). Second was IAV (Insufficient 

Academic Vocabulary). EE (Exclude Someone) 

and ETC (Ease of Tension in a Conversation) did 

not appear as a discourse function for the 

occurrence of codeswitching.   

 

4. Discussion 
 The codeswitches attributed to T5 show a 

contrast between  personalizat ion and 

objectificat ion supporting the findings of 

previous researches that a speaker uses 

different languages in talking about personal 

feelings and describing objective facts. 

     With intrasentential coming out as the 

most prevalent form of codeswitch  affir ms  

the findings of studies about the dominance of 

intrasentential codeswitches in direct and 

spontaneous conversations. 

     The respondent-teachers using ease of 

expression (EE)  as discourse function when  

they codeswitch  imply that it is easier for 

bilinguals and multilinguals  to speak in their 

first language or in their most frequently us ed 

language when having informal discourse  

especially on topics related to emotional 

schemes (Jay, 2003). The next discourse 

function with the highest score is   insufficien t  

academic vocabulary (IAV). When the 

bilingual and multilingual  respondents find  

no Tagalog words for something they intend  

to say, they say in English. When speakers are 

not equally competent in two languages and 

when the speakers do not know the terms in  

two languages, then codeswitching occurs  

(Muthusamy, 2009) 

 

5. Conclusion 
This study has found no significan t  

difference between and among bilingual and 

multilingual teachers of English with respect  

to the frequency of types of codeswitches. All 

of them used more intrasentential code 

switching and significant ly less intersentent ia l 

switches. Moreover, the majority of their 

switches are on the word or phrase level, 

which are less complex. In addition, the study 

posits that all the teachers, regardless of their 

reasons for switches, used more Tagalog base 

sentences with few English elements. 

We may conclude provisionally that 

Tagalog and English are the teachers’ base 

languages in the Philipp ine academic setting , 

and that multilingualis m is not fundamental ly  

different from bilingualis m but only more 

complex. 
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